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PROJECT OBJECTIVE

3

 Explore stakeholder’s 
perceptions of the 
district’s current strengths 
and weaknesses

 Identify ways 
stakeholders measure 
success for the district

 Understand  the core 
values that should guide 
the district’s strategic 
planning and decision 
making

Birmingham Public Schools (BPS) seeks to engage stakeholders to develop a five-year
strategic plan for the school district. BPS has developed a schedule to engage
stakeholders through survey, committee meetings, and focus groups. To collect as much
input and feedback from all stakeholders, BPS has engaged nine stakeholder focus
groups. Specifically, BPS wants to:
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METHODOLOGY AND STATS (1/3) 

4

BPS conducted twelve (12) focus groups with 196 
stakeholders. 

Note: Qualitative research is exploratory and designed to add insight and
a depth of understanding to a particular question or topic. Qualitative
findings provide commonalities and trends but are not intended to be
statistically significant or to provide generalizable conclusions.
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METHODOLOGY AND STATS (2/3) 
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Data Collection and Analysis Procedure

BPS conducted the design, outreach, sample choice, and administration internally without the 
assistance of Hanover. The 12 stakeholder focus groups comprised:

• PAC & Friends;

• Affinity Groups (LFAN, AAFN, and Pride);

• PTA Council;

• Community (two parent groups);

• High School Students (two groups)

• Staff (two groups);

• District Leadership Team;

• School Board; 

• and NEXT

BPS partnered with Hanover Research (Hanover) to conduct the analysis of the focus groups. 
Hanover’s analysis focused on overarching trends that the Strategic Planning Committee and 
administration can use to develop the district’s next five-year strategic plan.
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METHODOLOGY AND STATS (3/3)
Detailed Student and Parent Group Composition
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RECOMMENDATIONS (1/2)
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Establish a robust structure for socio-emotional learning and mental health supports.
Participants across groups highlight concerns with insufficient mental health for students
at all levels. Participants identify health, wellness, empathy, and morality as core district
values, and they recommend that socio-emotional learning and mental health supports to
reinforce these values should include, but not be limited to:

Involve all stakeholders in devising definitions and planning district and broader
community initiatives. Participants across stakeholder groups express appreciation for the
district’s efforts to gather their perspectives. Participants are excited to contribute to
developing the district’s mission and vision and participate in strategic planning and new
initiatives. Involving a diverse array of stakeholders in definitions and strategy development
further enhances feelings of inclusiveness and thereby ensures more buy-in among all
community members.

• A strong MTSS system in all schools

• Full-time counselors in all schools

• Training counselors and teachers to improve mental health supports

• District-wide restorative practices

• Character education programs
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RECOMMENDATIONS (2/2)

8

Strive to ensure equitable distributions of opportunities and resources across all schools.
Participants across groups express the perception of disproportionate access to academic
offerings and supports and extracurricular opportunities as well as disparities in facilities
maintenance and other resources.

Engage staff in ongoing professional development to build inclusive practices. Participants
stress that large proportions of district staff lack sufficient skills to build inclusiveness with
special populations such as exceptional students, students of color and LGBTQ+ students. Staff,
affinity group members, and district leaders cite the need for leadership and guidance in these
issues.

Expand and intensify community-building initiatives. Although participants highlight a sense
of community as a strength of the district, they also express feelings of increased distance and
alienation in the aftermath of the COVID-19 pandemic. Several groups mention the divisive
effects of a vocal minority that they describe as attempting to drive wedges between and within
stakeholder groups. Participants express strong interest in programs and activities that enable
them to connect across groups and schools. Teachers stress the importance of more cross-
district collaboration with peers.
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KEY FINDINGS (1/3)
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Participants celebrate the diversity and inclusiveness of BPS culture but seek greater
equity. Participants across groups almost uniformly identify diversity, inclusiveness, and
belonging as key strengths of the district. However, they also indicate some disparities in
academic offerings and supports as well as extracurricular opportunities and other
resources between school buildings. Participants also cite achievement gaps as an area for
improvement.

Participants want to see systemic follow-through on focus groups and surveys. Across
groups, participants highlight the need for ongoing measures to “take the temperature” and
gather ideas for strategic planning. Participants ask the district to ensure that diversity,
equity, and inclusion are firmly entrenched in district policies, systems, supports, staff
demographics, and curricula in a manner that embeds these concepts into the district’s
culture.

Participants expect to see increased staff diversity. Across groups, participants cite the
need for greater representation of different ethnic groups and sex- and gender identities
among staff. Participants suggest that staff should reflect the sociodemographic
composition of students and families. Participants express the view that staff can better
serve as mentors to members of minority groups if they share similar identities and
experiences.
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KEY FINDINGS (2/3)
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Participants seek to contribute to district culture and community-building work.
Participants across groups highlight the need for an intensification of community building
within and between stakeholder groups. Staff hope for more opportunities to connect with
colleagues across school buildings as well as with parents and students. Parents want more
opportunities to connect with each other and teachers. Lincoln Street students seek avenues
to connect with their peers in other high schools. NEXT members want to see more extensive
bi-directional knowledge-sharing and collaboration between the district and the broader
community. Overall, participants across groups are highly solution-oriented when discussing
challenges.

Participants want increased career-planning and life skills education. Participants across 
groups emphasize the need for more life skills education to prepare students to be self-
sufficient adults and strong contributors to society. They universally highlight the urgent 
need to instruct students on skills such as digital literacy, tax preparation, and financial 
management as well as stronger career preparation. Ideas for enhanced career preparation 
include, but are not limited to:

• Internships
• Career and Technical Education (CTE)
• Project-based learning with businesses and organizations
• Volunteer opportunities
• Career mentorship
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KEY FINDINGS (3/3)
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Participants stress the importance of teacher professional development and supports.
Across groups, participants highlight the talent and dedication of teachers and other staff as a
major strength. However, participants want to ensure that teachers are provided with
appropriate supports to help them perform their work. They emphasize that teachers need
ongoing professional development opportunities to ensure strong academic quality as well as
equip them with the skills to provide a welcoming and supportive environment for all
students. Participants particularly recommend that teachers and staff receive professional
training in:

• Inclusive settings for exceptional education students
• Sensitivity to LGBTQ+ identities and needs
• Culturally responsive teaching and behavioral supports
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I'm feeling that, starting from the administration
to everybody who interacts with your child,
everyone is kind of committed to safety of your
child and also giving you some reassurance and
feedback about what they're doing, how they're
treating your child, and helping you, taking you
along with them on that journey.

–Parent (Community)
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BPS OFFERS A PLETHORA OF OPPORTUNITIES
Participants celebrate the variety of academic and enrichment activities offered at
BPS. Participants across groups highlight BPS’s reputation for diverse academic
offerings such as foreign languages and advanced placement (AP) and honors classes as
well as the wide array of extracurricular opportunities, including sports and
performance arts.
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“We see different types of programs that we have
across the district and the kinds of opportunities
that are afforded within each school. Although
there are similar ways that we can focus around
character ed or instruction or social-emotional
learning, each school has really unique offering,
culture. Having BCS is also another sort of
opportunity or offering of choice. I think that I can
say in good faith to any parent who is choosing
between BCS or a middle school or elementary
school that one is not better than another. They're
all exceptional in their own ways.”

–Leadership Team Member

“BPS should be most proud of the fact that students
can design the curriculum that is the best fit for
them, specifically at the high schools. Students
really can take into their own account which classes
they feel would be the be best fit based on what
they know about their own schedules or what level
of academic rigor they wish to they have in their
own lives. Just the abundance of classes the high
schools offer in particular, and the amount of
opportunity the kids have, I think that's really
important and something that schools should be
proud of.”

–Seaholm Student 
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HIGH-QUALITY STAFF ARE INVALUABLE RESOURCES
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Participants across groups highlight the talent and dedication of teachers and other staff.
Participants almost universally describe BPS staff as going “above and beyond” to support
students and engage with parents.

Participants express the view that in addition to providing a strong academic foundation, BPS
teachers and other staff promote whole-child learning by fostering character education and
creating an inclusive, welcoming environment for students. Parents cite teachers’ and staff
members resiliency during the COVID-19 pandemic as a source of comfort and reassurance.

Being in Lincoln made me almost rebuild myself in a
way. I was so worried, with all the stigma and
everything, hearing everything what it was going to be
about, but it's honestly been like the best time. I've had
so much fun. I feel like all my teachers care about me. I
didn't really get everything done and I don't feel like I'm
failing in a way for myself because I've been able to just
do everything I want to do. The teachers have made it
possible, and it's just a very comfortable environment.”

–Lincoln Street Student

The teachers are one of the most valuable assets. The
communication has been phenomenal and also the
response time. When emailing teachers, we get
responses within that day or the next day and usually
addressing the issues, whatever they may be. They were
very, very good about it. My daughter has loved each
teacher that she's had, so she's had a good
relationship. One of the things that she has taken away
from her classes is the curriculum of respect and
kindness.”

–Parent (Community)

“ “
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DIVERSITY IS VIEWED AS A STRENGTH AND CORE VALUE

Participants highlight diversity as a key element attracting them to BPS. Participants across
groups describe the district’s student population as representing a broad array of ethnic,
racial, linguistic, cultural, and socio-economic groups as well as neurodiverse and sexual and
gender identities. Participants express the perception that this diversity is generally
celebrated, and they recommend that it continue to be stressed in the district’s vision and
mission.
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“The diversity from all different aspects, ethnicity, 
socioeconomic diversity. There's just so many 
different cultures in our district. I think that adds a 
lot of value for our community and for our kids. 
Whether it be religion, whether it be ethnicity, race, 
sexual orientation. That gives our kids a 
competitive advantage in the real world.”

–Affinity Group Member

“It's really diverse throughout most of the district, and not just in race, 
but in disabilities and different things like that. The students are also 
really accepting of each and every thing.”

–Groves Student

“One thing that pleasantly surprised me is the 
librarian's choice of books were very diverse and 

inclusive from the authors she picked, and the 
subject matter even touched my little minority 

culture. That really surprised me in a very pleasant 
way. So, I was glad to see that the kids are getting 

such a broad range of topics and authors.”
–Groves Student
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STAKEHOLDERS APPRECIATE HAVING A VOICE
Participants across stakeholder groups
repeatedly express appreciation for the district’s
efforts to gather their perspectives.

Parents, staff members, and NEXT participants
express their appreciation for recent focus groups
and surveys. One student cites their participation
the district’s the district's ESSER Committee as a
key opportunity to advocate for improvements to
mental health supports. Staff mention
participating in committees and panels. Parents
highlight opportunities to join leadership groups
and provide actionable recommendations.

Across groups, participants recommend that the
district’s leadership continue to listen to them and
be responsive to their needs and ideas.
Participants are excited to contribute to
developing BPS’s mission and vision and
participate in strategic planning initiatives.
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“I think the district should be most proud of how open they
are to including the student voice. I think that there's
multiple opportunities for students to share their opinions
and offer up something to change. I think that's something
that's really important when you have a school because
you're also taking the student's needs into consideration."

–Seaholm student

“I appreciate the opportunity to share some thoughts. I so
value what has happened for my kids and for my family over
the last 15 years. I hope I have the opportunity to continue to
connect with the district in whatever way I can to be helpful
for a long time. So that I can continue to give back because the
district has given so much to us.”

–Staff member

“I'm proud of the relationship that we have as parent groups
with our administrators. The fact that you're taking the time
tonight to listen to our opinions. I've had nothing but positive
experiences working with the principal and assistant principal
in my current building and our elementary building. There's
always been such a great working relationship. that's so
important to get things done from the administrative level all
the way down to the parent volunteer groups. It's great to
collaborate.

–Parent (Community)



SECTION I: CHALLENGES AND 
OPPORTUNITIES
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We don't even have a dedicated counselor five days a
week at the elementary level. We may only have them
two half days. With everything going on in the world,
there's a lot of struggle within these kids even at a
young age. I would honestly like to see a dedicated
counselor at every school that's there five days a
week full time so that when a crisis does arise or just
normal day to day anxiety or issues, somebody's
there to listen other than the teacher.”

–PTA Member
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SOCIAL-EMOTIONAL LEARNING IS VALUED

Participants in all groups articulate a need for district-
wide social and emotional learning (SEL) supports.
Participants explain that the COVID-19 pandemic has
brought health and wellness issues to the forefront of
students’ concerns. Participants highlight empathy,
morality, personal growth and health and wellness as
core district values that they hope to see promoted
through dedicated curricula and daily procedures.

20

Participants note that SEL is embedded in elementary
schools; however, they also express a need for such
supports at the middle- and high school levels. They
recommend ensuring that elements such as character
education and restorative practices are widely instituted
on an ongoing and permanent basis.

“
I think that it would be helpful to have a K-12
articulation for social-emotional learning
standards and what those look like and how we
could include our staff in learning what those
standards are and see that progression and
growth, maybe even connect them to diversity
and equity as well. Teaching tolerance has
already created articulation of these kinds of
standards. I think it would be nice to look at
that. “

–Leadership Team Member

At the elementary level, there's so much focus
on character education and kindness and
empathy. It's built into the curriculum, which I
know is easier to do on an elementary level. As
they get older, there's more of a focus on
academics and athletics and things like that. I
feel like especially now in the world that we live
in, that it's almost as important as academics. If
there was a way to build that into the
curriculum in the middle school and high school
level, it would really be beneficial“

–PTA Member
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MENTAL HEALTH IS A SUBSTANTIAL CONCERN

Participants emphasize the need for more extensive
mental health supports for students. Participants
express appreciation that the district’s high schools
have established crisis and wellness centers. They state
that such services should also be offered at the middle-
and elementary school levels. Participants also suggest
that the district ensure that full-time counselors are
present in all schools.
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“Our parents, when they know that we have a
school psychologist or a social worker on staff, I
don't think they understand that those resources
are relegated to our special services population and
not to all of our students. I think that those types of
supports and resources would really be valuable to
our Gen Ed population as well. There is an increased
need for that. At the high school, having the crisis
and wellness counselor was huge, and the
increased support of that had tangible benefits.”

–Leadership Team Member

Student participants express feelings of intense
academic pressure, which they indicate has negatively
impacted their mental health. Students also express a
sense of disconnect with school counselors. They
describe their interactions with counselors as being
limited and unsatisfying, which makes them
uncomfortable approaching them with mental health
issues. Participants across groups recommend that
counselors be better trained to address students’
mental health needs.

“ I think we could improve in the counseling
department. I feel like we don't have as much
support as we should or could have. I feel like
whenever I go in for a meeting, I feel like I'm not
really wanted. My counselors canceled on me like
three times.”

–Seaholm Student
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MTSS MAY HELP OVERCOME LEARNING BARRIERS
Participants stress the importance of a robust
MTSS system. Staff and Leadership Team
members mention that the strategic plan
currently lacks sufficient attention to MTSS
supports. They suggest that MTSS would be
valuable for addressing the learning needs
students from vulnerable and historically
underserved populations.
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Every time we try to do that, it hasn't worked, and we'd meet
resistance, or it just kind of falls apart. We really need a
thoughtful plan on paradigm shifts and how we go about the
training and the conversations and the support for our staff at
all levels so that there's a paradigm shift on how we do
business and what our purpose is behind then ushering in an
MTSS system as a whole district. If we skip that paradigm
piece and that why piece, it's going to always just be a system
that people feel put upon instead of a system that is designed
to improve student outcomes and support.”

–Leadership Team Member

I have three black boys, and traditionally in systems like this,
they have not thrived, or at least not to the level of their peers.
I feel like a lot of those things that are barriers to their success
lie within the MTSS work. So, when looking at the strategic
plan, I didn't see where there's really a purposefulness or
direct-action plan for addressing MTSS and students with
deficits or students that learn differently.”

–Staff Member

Participants note that previous attempts to
establish MTSS in BPS have been unsuccessful
due to insufficient embeddedness in the
district’s culture. They recommend a district-
wide “paradigm shift” that includes clarifying the
value of such services and providing staff at all
levels with training and supports.

“

“
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PROFESSIONAL DEVELOPMENT IS EAGERLY ANTICIPATED
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Participants across groups highlight the critical role of systematic professional development in
creating structural change.

Staff and Leadership Team members propose BPS institute a long-term strategy for embedding
professional learning to help teachers improve instructional quality as well as connect with
students. These participants suggest that such a strategy could include the establishment of peer-
to-peer professional learning communities.

Participants agree that professional development should involve all district personnel, ranging
from administrators to teachers and auxiliary staff.

One thing that presents an opportunity for us in BPS is the chance to consider a long-term professional learning
strategy that takes advantage of all of the expert experience in the district. A key component of that professional
learning vision would be peer-to-peer job embedded professional learning. Also, a mindfulness of the need to make
sure that the professional learning supports the existing curriculum, so that there is a consistent approach over time
that is aligned vertically from pre-K all the way to 12th grade. So that teachers always have an understanding of
ways that they can hone their craft. They can improve the quality of their instruction. And how they can use colleagues
as their-- arguably their highest and best resource, an immediate resource for creating communities of learning,
professional learning communities. I realized this is a multiyear endeavor that really needs to be sustained over time,
and you're never really done. But I think it's important that we consider ways to create an architecture, so that we can
begin to live into a long-term plan for ongoing professional learning for teachers.”

–Staff Member
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INEQUITABLE RESOURCES ARE A CONCERN
Participants express the view that resources and opportunities are inequitably distributed
across BPS. Lincoln Street students mention insufficiently maintained facilities and a lack of
access to academic supports such as tutors. Parents note deteriorated playgrounds at some
schools. Parents and staff also highlight an uneven distribution of academic enrichment and
extracurricular activities as well as supports for exceptional education students or struggling
students.

Parents explain that some families have found it necessary to switch schools to ensure that
their children have access to a wider array of opportunities.
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“I would like to see a little bit of continuity between the
offerings at each school across the district because as we see
with these stories, different schools have different programs,
different classes offered. I think that that as the schools
merge from elementary into middle school and then high
school, it really seems as if it could become a great disservice
to some students that are all within the same district. I'd like
to see it become more of a unified approach that
Birmingham Public Schools is all one family. Everybody
should have the same opportunities.”

–PTA Member

“The literacy night, or the science nights, things like that
are great at one school aren't done at all the
elementaries. Then you hear from parents that went to
this great literacy night at BCS and got wonderful
resources, ‘Do I need to be at that school?; Just lining that
up a little bit more. I know each school is going to do some
individual things, and they need the ability to do that, but
there are some wonderful things that don't get pulled
through. Then we see all these parents trying to switch
their elementary. We're one district. We really need to
line up that equity.”

–PAC & Friends Member
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STAFF DIVERSITY IS VIEWED AS A CRITICAL RESOURCE

25

I would encourage a more diverse faculty. You
can't necessarily hire just LGBT teachers
teachers, but it would be nice. There's a lack of
mentorship. There's value in seeing yourself in a
mentor and getting that kind of feedback from
them.”

–Affinity Group Member

Participants across groups stress the need for a more
culturally diverse workforce. To achieve that goal, they
encourage the district to hire more staff from
historically disadvantaged populations. In addition,
participants across groups suggest that schools should
devote more efforts to celebrating both student and
staff diversity.

“ One of the things that my daughter brought to
my attention; she noticed that none of her
teachers looked like her. I'd like to see more
diversity in the teaching staff so that kids see
more people that look like them, all of our
children see more people that look like them,
that don't look like them, and that they are able
to learn from others and from other cultures..”

–Parent (Community)

“

Students and parents mention encountering few non-
White, LGBTQ+ teachers in the district, which they
indicate has been harmful both to their own growth
and students’ comfort. They highlight the value of
representation for making students of color and those
who identify as LGBTQ+ feel more secure as members
of their school communities.

I think we could do a better job of hiring these
and have a more diverse staff of teachers. I'm the
only Black teacher in the building. I feel like we
should have those windows and mirrors. I think
we can do a much better job of that as a district.”

–Staff Member

“
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LIFE SKILLS AND CAREER PREP ARE HIGH PRIORITIES 
Participants want increased career-planning
and life skills education. Participants across
groups emphasize the need for more life skills
education to prepare students to be self-
sufficient adults and strong contributors to
society. They also universally highlight the
urgent need to offer students stronger career
preparation and exploration opportunities.

Students and parents also express concern that
although students are being well-prepared for
higher education, they have limited financial
literacy. Parents and staff stress the need for
increased digital literacy.
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I think that there needs to be a class on real world stuff.
That's wonderful that I know Y equals whatever, but I don't
know how to do taxes. I don't know most credit card stuff.
How to get a mortgage. How to get a loan. I'm, obviously,
very fortunate. I don't have to pay for my college, but a lot of
people have to. I think going in and knowing the steps and
how to financially figure yourself out is something that
needs to be more talked about in school.”

–Groves Student

I'd like to see more community connections for practical
experience of high school kids. If they could do more not just
shadowing for a day, but some authentic-- like other school
districts do where they leave two hours early and they spend
the afternoon at a law firm or a doctor's office or more
externships, I guess, you'd call them, just to get more
practical experience so they can understand better where
they might find their skills and talents and what they want
to be.“

–NEXT Member
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MANY SEEK ALTERNATIVE CAREER PATHS
NEXT members, Students, Staff, and Parents explain that all traditional higher education does not
meet all students’ needs. These participants express the perception that BPS imposes a stigma on
non-college careers.

Participants emphasize the importance of providing students with the opportunity to explore
alternative career paths such as career and technical education (CTE). They note that CTE has
expanded and modernized, and they suggest that some students would better flourish if they had
more access to such opportunities.
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There isn't enough conversation about alternate paths
to education after high school. Birmingham is obviously
high achieving, and everybody is just kind of assuming to
go to college. But you've got oTECHs around that are
just phenomenal and other ways to skin a cat, and the
counselors didn't seem to be willing to talk so much
about that. I think a segment of our students could really
benefit from at least learning that there's other things
to do other than going to a traditional four-year college
education. So that is something that I think could be
emphasized more to everybody, and then it's not so
taboo when somebody decides to go to oTECH.”

–NEXT Member

“I feel like there's sort of a mold of what kind of person
people should be, and it's not realistic to think about
fitting that mold 100% of the time. I knew some people
that fit that mold, but there’s alternative school. There's
people that struggle. I feel like there should be
communication that people have all these options and
there isn't just a specific way. You don't just have to go
to college. There's a lot of different things that you can
do, where you don't have to just be a certain way of math
or academics or anything. Just because you struggle
with those things doesn't make you a bad person or that
you're not smart.”

–LSA Student
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PARTICIPANTS WANT MORE ACTIVE COMMUNITY-BUILDING 

Parents and NEXT members seek more opportunities to
foster idea exchange and bring people together. From
their perspective, COVID-19 has strained community
bonds. In addition, participants across groups note the
effect of a vocal, negative minority in reducing
participation in board members.

28

I sense that we have reduced the amount of
emphasis on community engagement and
community involvement. I think as part of
your strategic plan going forward, you
should more than try and recover, you
should try and be more aggressive on that.
At one time we were talking about
extending your character education to
make municipalities around us or
communities of character and increase
involvement between the schools in not so
much a transactional way, like having an
aerobics class or using the swimming pool,
but more participatory. I would urge for
your strategic planning that it's important
to the overall health of the district and the
community.”

–NEXT Member

“

Participants across groups identify community as a core
value for BPS. They suggest that commitment to
community-building will strengthen bonds and bolster
efforts to unite. According to NEXT members, such
community building should include closer municipal-school
ties that entail sharing resources such as facilities as well as
community support for school bond initiatives.
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STAKEHOLDERS WANT TO ENSURE SECURE SPACES

Participants suggest that schools institute procedures
to control building access, such as a buzz-in system, ID
checks, and and not permitting people exiting the
building to hold the door open for others to enter. One
parent highlights a parent-led initiative in another
district that entailed student monitoring and violence
prevention.
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Participants across groups express lingering feelings
of insecurity following the Oxford High School
shootings. Student and Parent participants
particularly advocate for a greater security presence in
schools. Parents and students express concern about
potential violence in schools. Seaholm students
highlight being exposed to substance abuse in school
bathrooms.

“

There was a school-- I believe it was down
south, where they were having problems with
their students fighting in the hallways and
that kind of thing, and the fathers got
together and basically formed hall monitors.
I'm not talking having anybody come in there
with guns or anything, but it not only solved
the problem, it brought the community a
little closer together. That might be something
you want to look into, and if you do and you're
looking for someone to lead or recruit or
something, I would volunteer for that.”

–Parent (Community)

I feel like we need to focus on security and
safety, even just getting into the school.
Right after Oxford for like two weeks,
everything was like really buttoned down
and it did feel safe. But now, you can just
walk in and out of the school and no one's
going to check your ID or anything. It just
doesn't feel safe when you just know like
anyone can walk in any door whenever they
feel like it.

–Seaholm Student

“
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LGBTQ+ STUDENTS SEEK SAFE SPACES

Participants across groups highlight a lack of inclusion or
consideration of LGBTQ+ students. Participants explain
that teachers are not always knowledgeable about how to
create a welcoming environment for LGBTQ+ students,
which results in feelings of alienation and distress.

Affinity group members advocate that teachers be
encouraged to learn and use students’ preferred pronouns
as a means to signal welcoming and inclusiveness.

30

I advocate for privacy in the locker rooms. It's
a huge trauma and stress and stress for
students. I hear it all the time from my GSA
students about bathrooms and locker rooms, but
especially locker rooms. I know they haven't had
it a lot with the pandemic right now, but going
forward next year and here's beyond, privacy to
change is going to be critical, and they shouldn't
have to do it in a dirty toilet stall. I'm hopeful
that there will be a way to accommodate that in
each locker room because it is a huge source of
stress, especially for kids who are LGBTQ-plus,
and what that puts on them from their peers.”

“

One affinity group member also urges that LGBTQ+
students be provided with more private spaces to change
their clothing in order to protect them from bullying and
preserve their dignity.

Notably, LGBTQ+ concerns were not mentioned in any
other focus group.
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EXCEPTIONAL STUDENTS NEED INCLUSION

Participants across groups advocate for greater
efforts to include neurodiverse students such as
those with autism and ADHD in general education.
One student participant with autism expresses
feeling of being infantilized and dehumanized when
her needs are ignored.
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I'm an autistic person. It feels sometimes
a little isolating when it's like, ‘Oh, you
need this, and other people don't need
this.’ It would be nice if everybody got
what they needed. Sometimes people
decide I need things, and I don't have
much of a choice in it. I think I'm
underestimated a lot. There's this thing
called infantilizing, which is treating
autistic people like infants. I feel like a lot
of times people don't really listen to me.
They just think of me as something like,
‘Oh, okay.’ Just kind of semi-human.”

“

Parents and staff urge district leaders to commit to
more efforts to integrate neurodiverse students
into the same schools and classrooms as their
general education peers. They also encourage more
formalized collaboration between general
education and exceptional education teachers and
other staff.



SECTION III: MEASURING SUCCESS
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I think that it's important to look at our diversity
scores and our make-up of our staff, looking at our
enrollment numbers. I think surveys are needed
too. Climate surveys to understand the health of
our district and if they're comfortable here.”

–School Board Member



K-12 EDUCATION

PREFERRED SUCCESS MEASURES ARE DATA-DRIVEN
Participants across groups emphasize the importance of multiple data measures and datapoints
to measure the success of strategic initiatives.

Across stakeholder groups, participants recommend that such measures include but not be
limited to:
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• Standardized test scores

• Climate and culture surveys

• Exit interviews (students)

• Tracking student and teacher retention

• Documenting alumni engagement

• Goal setting and review

“To be a data-driven group. I don't hesitate to say it in this section because 
you guys are already starting to do it. With this potential change in testings, 
and having classes still align with our vision, I think being real purposeful 
with what data we gain and how we use it is critical.”

–School Board Member



K-12 EDUCATION

THRIVING GRADUATES AND ALUMNI SIGNAL SUCCESS

Across groups, participants consistently
identify thriving, engaged alumni as a core
BPS value and a critical measure of success.

Participants suggest using exit interviews to
gauge graduates’ perspectives of their
experiences and encouraging alumni to
provide information on higher education and
career outcomes.

In addition, participants advise that keeping
track of alumni who actively engage with the
district as a means to measure BPS success in
aligning with its community-building values.

35

Did the outcome match what the goal was? If the goal 
was trade school, did the person then matriculate to trade 
school? If the goal was community college, did the person 
matriculate to community college and university? 
Everyone will have different goals; did they achieve their 
goal?”

–Parent (Community) 

Our ultimate goal is to build children up so that they
can build a life for themselves that they're proud of.
Looking four years beyond high school and collecting the
information, how are these children, now young men
and women, gainfully employed and sharing that with
the community? I certainly think it would be a point of
pride for what we do. There’s a lot of cases where we
have some really exceptional outliers, and we do a great
job of advertising that when someone makes the
billionaire club or something like that, but there's all
sorts of people who are insanely successful welders,
plumbers, engineers, doctors, lawyers.“

–Leadership Team Member

“

“



K-12 EDUCATION

CLOSING ACHIEVEMENT GAPS WILL EVINCE EQUITY GROWTH

Participants in Affinity Groups and the Leadership
Team express concern about persisting achievement
gaps between students from historically disadvantaged
groups such as African-Americans and English language
learners and their White peers. Participants indicate
that taking baseline data on academic achievement and
student climate surveys and tracking them over time
will help clarify if initiatives to achieve greater
educational equity are effective.

36

“We need to be making sure that we
address the achievement gap, and I don't
think that there's a specific equation for us
to be able to resolve it, but I would like to
have a plan with some specific action steps
and measurable benchmarks on how to
address that achievement gap.”

–Affinity Group Member

However, notably, participants in the Community
Parent and PTA groups suggest that the district’s
balance its focus on narrowing achievement gaps so
that higher achievers’ needs are not neglected.

“I think we need to take a look at our
achievement gap and see if that has
diminished, and not just in the data that
we have, say, on test scores, although I
think that is important, and I think we
can impact that with intentional
strategies, but also on surveys that we
give our students.”

–Leadership Team Member



K-12 EDUCATION

FAMILY RETENTION AND RE-ENGAGEMENT ARE KEY GOALS

COVID has impacted all of us in the last
couple of years. I have lost so many friends
to private schools that I would really like
somehow to get them back. Or to keep
everybody that we have. PTA leaders,
teachers, administrators, we're all struggling
to do our best. For me, to measure success,
let's try to keep and retain the families that
we've had because we've lost some good
ones. We're all a victim of circumstance and
how to navigate through this, but it just gets
harder and harder to see my friends that I
know leave. Measuring success would be
let's try to keep our families if we can.”

–PTA Member
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Participants across parent, staff, and district leader
groups mention concerns about reduced student
enrollment due to some parents’ choices to enroll their
children in private schools.

Participants largely attribute such decisions to problems
caused by the COVID-19 pandemic. They express feelings
of sundered community ties between those who have left
BPS and those who have remained.

Participants recommend aggressive marketing and
recruitment to re-engage these families and entice them
to return to BPS. Participants suggest comparing yearly
enrollment numbers to track retention and assess the
success of re-engagement efforts.

“



K-12 EDUCATION

CLIMATE SURVEYS PROVIDE MULTIPLE MEASURES

Participants across groups emphasize that data
assessments should not all be quantitative. They
recommend regular climate and culture surveys and
focus groups as “temperature checks” to assess the
success of inclusiveness and community-building
initiatives.
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If we don’t have baseline data, we can
determine if we need to create a new survey
tool that would ask the community the extent
to which they feel heard, they feel valued, and
they feel like they enjoy quality relationships.
I think when people think about what defines
success, one of the strongest aspects is the
quality of the relationships that we have in
our schools. However, you could put 100
people in a room and ask them how to define
success, and you could get 50 different
responses. So, I think if we did come up with
some kind of survey tool, some qualitative
survey tool, let's say, that asks people, ‘What
do you think we should continue to do that
works well in our in our district? What should
we stop doing that doesn't work well? And
what should we start doing that we haven't
yet considered?’ Then look for trends and
patterns and then create a group of people
that would come together and analyze the
data and then consider a way forward.”

–Staff Member

Participants suggest that although a quantitative survey
would be useful in gauging some trends, a qualitative
survey might provide more details on participants’
feelings and suggestions. However, students caution that
such data collection activities should not be merely
“performative,” but rather should result in concrete
improvements.

“



Thank you. CONTACT

E:

P:

hanoverresearch.com

Kathleen Kraus-Zadrozny, PhD

Director, K-12 Research & Professional Services

mailto:kjkrauszadrozny@hanoverresearch.com

202-559-0050, EXT. 3757
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